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We (1 ) 24 airplane in, airplanes in Brazil now and the majority of those are large-cabin aircraft. So
when you, (2 ) you talk to entrepreneurs and business people here, their needs are clearly, uh, are
expanding (3 ) the borders of Brazil."

Brazil's market is still (4 ) small, but its appetite for private jets is soaring, fuelling the hopes of a

& ) industry.
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Unit 1 What is an Emotion?
Unit2 Stress
Unit3 Pre-anger feelings: What do we feel before we get angry?
Unit4 The Purpose of ‘Anger Management’
Unit 5 Rating your Anger Intensity (% L ) level
Unit 6 Stress Management
Unit 7 Changing how you think: <Irritated thinking: distorted cognition >
Unit 8 Communication styles
Unit9 Assertive and Productive Communication
Unit 10 Wrap up
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' : What did you learn about yourself and your communication style?
How did you feel about this program? Please feel free to write anything
you thought and felt in Japanese or English.
[EIEZa
- I found that by controlling anger, we could be happier.
+ I can manage my short-term anger. However, sometimes I cannot keep calm
when I get very angry. I learned many ways to manage anger, so if [ get very

angry, I’d like to try not to hurt anyone.



+ This class was very difficult for me. It is because I sometimes don’t
understand others’ feelings. However, I understand we have to care for each
other.

-+ To consider others’ feeling is very difficult. Everyone does not necessarily
accept my opinion, so I hesitate to be honest. If [ am honest to say the truth,
my friends may be angry. However, we share our own opinions. So I learned
the style which I could do with friends. I shared my opinion with exchange
students, so I could get various knowledge.

+ I think that the most important thing is to know and understand myself, my
country, and my culture.

+ I really enjoyed learning “Anger Management”. I learned my own type of
communication with people. I'm usually “Aggressive”, but I think that I
should be “Assertive”. I will try to hear other people’s opinions. I think to
know myself is the most important to be better in my life.

+ In this class, I could review my mind when I got angry. I learned that there
are many types of anger, and I found my own way to control my anger, and
also that other people feel emotions.
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2. Nagasaki’s role in Japan’s modernization

An international hub of cultural exchanges:
Past and present

(Ffav > TIL] (FIAZE7 >4 —}]

Introduction 1

(DHow many of you have traveled abroad to a different country before? Brush Up Your Presentation Skill!
Did you experience culture shock?

Yes, I've experienced it myself. It’s not a fun experience. Name:

We often focus on differences when we talk about traveling or living abroad. These differences typically Class:

cause culture shock, and they're easy to find between any two cultures. But differences are easy to find
because they stand out to us. They catch our eye, even when we aren't looking for them. The ways
people eat, enter a room, show respect, and exchange words all differ between any two cultures. But WRETOT LB T—va vy 2RT, UFOHN

ICEZ TS,

let’s not focus on all that difference for once.

Introduction 2: 1. Yo7rts TarERELEN,
@1 want to tell you a story about my first time traveling to a different country. | was 26 years old, and | A) A FURE. 3
came to Japan for the first time. As | went through passport control in Narita Airport, | noticed many of e .
the Americans from my flight were gone. After | grabbed my baggage and exchanged money, | realized B) B P BY - AL
that | was alone with only Japanese people in sight. | had a brief moment of shock. The language printed o c By AL
all over the signs and doors was llegible, and | needed to buy a train ticket into Tokyo from the airport
D) DI by AL

As I tried to ask nicely in English for a ticket, the man at the counter responded in Japanese. It was the
first time | had experienced such a dramatic difference in my life, and it was so dramatic that Il E) D2 P BD -2
remember it for the rest of my life. But let’s not focus on those dramatic differences. .

F) D3 FH HY AL

Body: 2. REMIZENL HORESTETE 12 L BOE T,
Today I want to talk about some of the similarities we may not notice at first, and | want to use two A) IHERTERCEE (§80%-)

cultures that I've seen in my time living outside my home country as examples. These cultures are the

Turkish culture and the Japanese culture. @) B) TWWEMRTET (60%-)

AKEMIL, FFEaIa=br—vay, REFEORENST LBV T—varay
T A NSME OIS, SFEHEMNEE ¥ — 0PI M LT\ 5 English Café
WZBWTEHSNL T3,

BUTE, BEfRESHNFICBET 7 v — MNREZ R L T\ 5, 5% bl a5
b LT, #EMERL T FETH D,




4. Introducing Reflective Teaching Practices for Center for

Language Studies Instructors: A Preliminary Study

(Leader — Jesse Conway, Member — Akira Hiroe)

1. Theme

Professional development, reflective teaching practices, self-observation, peer
observation

2. Grant awardees

Jesse Conway
Akira Hiroe

3. Purpose of research

As an exploratory pilot study, its purpose was to gauge the efficacy of certain types of
reflective practices as potential supplements to annual professional development (PD)
sessions. Self-observation and peer observation practices were chosen for their
perceived familiarity to participants, their low time requirements, and their focus on
the descriptive level of classroom practice. Since PD sessions include part-time
instructors who have commitments to multiple institutions, the immediacy and
convenience of employment of the practices were seen as most applicable to a future

target population.
4. Necessity of research

Instructors strive for continual professional development (PD) throughout their careers
but may only have the ability to engage in focused PD irregularly due to factors such
as time, funding, or their teaching environment. The current frequency of PD at
Nagasaki University for both full-time and part-time staff is once a year. This may not
be as frequent as some instructors would like. Therefore, introducing the reflective
practices of self-observation and peer observation to instructors as independent
methods of engaging in PD would show Nagasaki University (NU)’s commitment to
assisting in its employees’ ongoing PD.

However, before introducing the two reflective practices, it is important to determine



whether or not they are easy for instructors to both understand and employ. If the
practices are seen as lacking in these areas, it would follow that different reflective
practices could be included in future studies and re-evaluated for their efficacy.

5. Research methods

The study is a mixed-methods study, employing a questionnaire that measures
attitudes towards reflective practices quantitatively through the use of Likert-scaled
closed items and qualitatively through the use of short response open items. The
results of these measurements were used to answer the following three research

questions:

RQ 1. To what extent are the reflective practices introduced to instructors seen as easy
to use?

RQ 2. To what extent are the practices introduced to instructors seen as easy to
understand?

RQ 3. What are instructors’ attitudes toward the reflective practices introduced in the
study?

Participants (N=4) were full-time instructors employed at Nagasaki University, Japan.
Three were male and one was female. Their teaching experience ranged from a
minimum of 6.5 years to a maximum of 29 years. Two participants worked as either
professor or assistant professor for the Center for Language Studies (CLS) at Nagasaki
University. The other two participants were employed by the University of Montana
and worked in the Special Course in Academic Skills (SCAS) Program at Nagasaki
University. Participants stated that they engaged in professional development (e.g.,
attendance at academic conferences, workshops, and/or training sessions) in varying
amounts. The participants from the SCAS program (n=2) indicated a rate of once a

semester, while CLS instructors (n=2) indicated a rate of once an academic year.

Prior to enacting the reflective practices, participants received an approximately one-
hour training session. In the first half of the training, the researchers introduced
participants to Farrell (2015)’s framework for reflective practices in an informal
discussion format. The second half of the training was used to train participants on
how to enact either self-observation or peer observation. Following the enacting of a
reflective practice, participants completed a questionnaire administered through

Google Forms. Results were exported and analyzed using Microsoft Excel.



6. Current results

RQ 1. To what extent are the reflective practices introduced to instructors seen as
easy to use?

Responses to items measuring ease of use showed that regardless of the reflective
practice they engaged in, participants agreed with the statement that the practices were
easy to use. The participants engaged in peer observation reported a higher level of

ease than those who practiced self-observations.

RQ 2. To what extent are the practices introduced to instructors seen as easy to
understand?

All participants agreed with the statement that the practices themselves were easy to
understand. There was a small difference in the mean values showing agreement
between the two practices and on the whole; results show that the practices were seen
by participants as easier to understand than they were to use.

RQ 3. What are instructors’ attitudes toward the reflective practices introduced
in the study?

Self-observations were seen as being time intensive, a negative aspect that was
brought up by both participants. Both participants also provided their views on the
positive aspects of the practice: It made them more aware of a teaching practice, the
exercise had an overall positive value, they would recommend the practice to
colleagues, and they would attempt to engage in the practice again in the future.

Research regarding peer observations often cites affective factors that may come into
play depending on cultural levels of expression, seniority levels, or other intervening
variables at play in a peer dynamic (Farrell, 2018). The participants in this study did
not cite this as an issue, which can be seen as a positive reaction. The remainder of the
responses to items showed that participants had positive reactions to peer observation,
with both indicating that they would recommend the practice to colleagues and

attempt to engage in the practice again in the future.
7. Future directions

These results have indicate that the self- and peer observation practices introduced in
this study were seen as easy to use and to understand for mid-career and late-career
instructors. To convert this pilot study into an actual experimental study, a number of



limitations need to be addressed. First, a suitable sample would need to be gathered
from the full-time and part-time instructors linked to the CLS. Following this, the
questionnaire would need both revision and verification. The current version uses a
bare minimum of items needed to generate an average score to rank agreement with
the constructs of ease of use and ease of understanding. Increasing the number of
items contributing to each average is necessary, as is balancing the currently uneven
number of items being used as well. Finally, item analysis should be carried out to
identify under-performing items and verify reliability of each average. Following
these revisions, the study could be repeated to achieve a more accurate measure
regarding the efficacy of introducing these practices to instructors at the CLS.
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