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Teamwork in Business and Academic

Environments

Lee Flake*

Abstract

This report assesses the advantages and disadvantages of collabo-
ration or teamwork as it relates to both business and academic en-
vironments. The author explores teamwork as an instructional ap-
proach for cooperative or collaborative learning in academic settings
and reflects on articles including Effective top teams : Five strategies
for success (2002) by C. Mulrooney & J. Snow as it describes and
evaluates the components and benefits of teamwork. Collaboration
in business and educational environments promotes success through

coordinating efforts.
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1. Introduction: Establishing a Clear and Compelling

Direction

Teamwork is an important part of both academic and employment en-
vironments. The success or failure of teamwork is determined by many
factors. When each member of a team has clear vision of a goal, this
provides security and helps preserve group unity. Individual efforts are

based upon the concept of competition whereas groups work in unity for
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a single goal. Having vision and an understanding of this goal is essen-
tial for the group to have passion for the work. Having ambition or pas-
sion for the work is also important for motivation. Without work or the
endeavors of the team nothing would be accomplished. Vision provides
the focus for the team’s endeavors and brings purpose to the ambitions
of the group. A proper balance of vision and passion embedded in each
team members’ mind and manifested through the team's work are the
characteristics of highly successful teamwork (Kane, 2002).

Providing vision through clear direction to the team members is an
important task for team leaders. Without such direction, motivation
would decline and productivity would also be crippled. Team members,
through clear directive, work most effectively when the vision of the
group is supported and shared by everyone in the group (Mulrooney &
Snow, 2002). Group members who work hard and take action without vi-
sion tend to feel stressed and over-worked. Such individuals in extreme
cases are referred to as “workaholics.” However, if there is a lack of ef-
fort or actual productive work or active output from group members, re-
gardless whether such members share the group’s vision, such group
members become a cancer to the productivity of the group. Group mem-
bers who work enough to get by and have little passion to achieve the
group’s goals are just “going-for-average.” Proper balance of action and
passion with a focused vision are important for effective teamwork. If
everyone in the team shares the same vision and takes action and has
passion for the work, then the team task becomes more easily accom-
plished, productivity increases, and team member feelings of unity is

strengthened.
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1.1 Creating Appropriate Structure

Whenever a group of people comes together as a team, there are
bound to be some chaos. In an effort to form a cohesive team, there
must be some form of structure to eliminate the chaos. Structure estab-
lishes rules and guidelines for team members to follow, and set stan-
dards to achieve outlined goals. Goal clarity must be precise and effec-
tive communication lines must remain open — everyone must be suppor-
tive of each other and be respectful of team members. It is imparitive
that the group adheres to the rules put in place to help the team
achieve the objectives.

Goal clarity is where the team has to establish rules, a timeline and
select a team leader. The team leader should reconfirm rules and ex-
plain team member's job assignments, so that there won't be any doubt
in their minds that would create confusion about what is required of the
team to be successful. The leader should also inform the team on the
significance of the assignment, communicate with the team, and keep
all team members knowledgeable of anything that involves the team, re-
spect and be supportive of team member’'s ideas, and understand that
everyone is working together to achieve the same goal.

Structure is essential in-group work —without rules and guidelines
goal achievement would be almost impossible. In this author’s opinion,
groups that lack structure are less focused, and tend to demonstrate lit-
tle competence in their ability to accomplish goals. According to De-
Cenzo & Silhanek (2002), “team members must have the necessary tech-
nical skills and abilities to achieve the desired goals, and the personal
characteristics required to achieve excellence while working well with

others.”
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Creating appropriate team structure is the cornerstone of the success
of the team. The structure should consist of a Sponsor, Leader, Techni-
cal Support, and cross-functional members of what problem the team is
trying to solve. This is a usual team make up but the most important
position is the Trainer. According to Irwin L. Goldstein (1993), “Prob-
ably, one of the most important items is the role of the trainer, who typi-
cally makes the difference between a successful or unsuccessful learning
experience.”

The Trainer is the person whom not only conducts training, but also
helps set up the Team's Code of Conduct. The position of leader must be
considered carefully as that person truly possess the power. According to
Warren Blank (1995), “Position power refers to the degree of control the
leader has over important resources, the degree of flexibility the leader
has, the extent to which the leader has visibility, the relevance of the
leader’s position, and the level of formal authority in an organizational
hierarchy.” Many of the teams that are successful have a leader who
has definite power in the organization to be able to overcome the red
tape. Many successful leaders are comfortable enough to rotate the lead-
ership position so all team members feel important.

The Sponsor is someone who is usually in high level position in the
organization that a leader can use to accomplish projects that are ex-
pensive in capital and/or labor. Sponsors also represent teams in high
level meetings so all team voices are heard. Technical support can be an
Engineer, Computer Expert, or Accountant who are able to handle is-
sues that require more expertise. Cross-functional team members are
the ones who do the day-to-day activities. They have valuable input be-

cause they deal with the problems/issues that teams are trying to solve.
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12 Selecting the Right People

Selecting appropriate members is important to consider in both aca-
demic and business environments. Selecting the appropriate team mem-
bers to work together is essential to performing well. This includes
members who work well with one another, do not have dominate per-
sonalities or personal demands beyond reason, and are trustworthy and
honest with all members of the group. When team members are selected
who meet all these criteria, the team will excel and perform to stan-
dards.

In order for team members to get along, it is essential that they “un-
derstand how their behaviors affect the team's performance by having a
high level of emotional intelligence or empathy to separate high-per-
forming teams from less-performing teams” (Snow & Mulrooney, 2002).
Being able to empathize with other team members is critical because all
the team members need to feel that they are all equally important and
needed in the group. If this does not happen, then some members may
start to slack in their work because they feel that they are not needed.
Furthermore, situations may arise with a team members’ personal life
that prevents them from completing assignments on time. This could
happen to any member in the group at any given time, so it is very im-
portant to support team members when they are going through a diffi-
cult period. This will help them get back on track faster when they are
ready to return to their assignments. Selecting members with a great
deal of empathy for other team members is very important for a team to
function smoothly.

It is also important when selecting team members to ensure that no

one in the team has a dominant personality that could take over with-
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out consulting other team members. There are usually a couple of team
members that are more outspoken and task-oriented than other team
members. This is acceptable as long as those personalities do not over-
take the weaker personalities in the group.
“One CEO at a major healthcare company recalls an executive team
member who dominated team meetings with his persona demands
and rarely listened to the needs of other team members. According
to the CEO, this team member's need to dominate the meeting
showed poor self-management, and he demonstrated weak social
skills, eroding relationships with is peers and limited the groups
ability to work as a team” (Snow & Mulrooney, 2002.)

Another extremely important aspect of selecting team members is se-
lecting members who are trustworthy and honest with the members in
the group. Most relationships are based on trust. This is true for work
relationships too. If team members cannot depend on one another, then
the group will not function as a whole. “In teams characterized by out-
standing integrity, members recognize that they must put the interests
of the group before their own” (Snow & Mulrooney, 2002). By establish-
ing trust in the beginning of the formation of a group, the team will feel
more comfortable and confident with each other and themselves.

In the case of the English communication courses at Nagasaki Univer-
sity, the author has experimented by both delegating the team member-
ship and letting the students determine their own Learning Teams. Ex-
perience dictates that students that collectively decide their own team
members have fewer inter-personal problems and are less likely to seek
intermediation to resolve Learning Team issues. Nevertheless, results of

final performance do not show a notable discrepancy in the quality of
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the work on the final presentation suggesting that students are merely
interested in completing the task no matter how their Learning Team

membership is delegated.

1.3 Providing Opportunities for Development

Every team needs competent team members in order to be successful.
When a person joins a team, usually, he or she is not a fully trained, ex-
perienced member. In order to develop competent team members, oppor-
tunities for development must be provided by the team. These opportu-
nities include “holding meetings to discuss how the team is performing,
what it is doing best, what it is doing poorly, what its members have
learned,” (Snow & Murooney, 2002) and evaluating the team members on
a regular basis. The former four are all essential for the development of
a team. However, this author would like to focus on the latter. When
discussing evaluation examples of companies will be used to represent
teams. Executives and managers will represent team leaders and peer/
employee will represent other team members.

When companies perform evaluations two basic types are used. One is
the more traditional downward evaluation. This evaluation comprises of
executives or managers evaluating their subordinates. The second is up-
ward evaluation —also known as 360-degree feedback. The latter will be
discussed.

360-degree feedback is employee feedback that comes from all around
the employee. The feedback would come from subordinates, peers and
managers in the organizational hierarchy, as well as a self-assessment.
Carruthers (2003) states, “360-degree feedback was used by 90% of For-

tune 500 companies last year.”
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This is achieved through a simple process. First, a manager informs
an employee of an upcoming evaluation. Next, the employee is asked to
choose members form the organization to fill out surveys on his or her
performance. After the evaluations are filled out the employees receive
feedback. Some of the pros of 360-degree feedback are obvious. This type
of evaluation puts everyone on the same playing field. It gives the em-
ployees an opportunity to help develop the abilities of their superiors. If
taken in a positive way, the managers can take the results from their
evaluation and learn from them. This will help the company grow. How-
ever, as with anything there are also negative results. Some examples
include an employee choosing only his closest friends to do the survey
leading to inaccurate results, and managers not willing to listen to sub-
ordinates and not willing to change. This could have a negative effect on
the growth of company. In order to limit negative effects of 360-degree
feedback, in my opinion, the following should be considered. The organi-
zation has to provide an environment that allows growth, feedback
should be confidential, surveys should be distributed randomly, feedback
should have no effect on compensation, results from feedback should be
seen as a chance to develop and not taken personally, and training and
instructions should be provided to help foster the skills needed to de-
velop.

360-degrees feedback can be applied in a learning team as well. This
could take place by having the team make a survey, having each mem-
ber write surveys about each other, sending the surveys to personal e-
mail box, and writing comments and giving advice on methods of devel-
opment This could not only assist with the development of the team, but

it could also help with the development of the individual's studies, and
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possibly with their professional development as well.

14 Rewarding Team for Good Work

Amanda Nelson (2005) states, “We actually find that about seven out
of 10 people who leave—and many times these are talented and produc-
tive people—they dont leave the company, they leave a relationship
that has gone bad with a manager” said Coffman, co-author of First,
Break All the Rules—What the World's greatest managers do differently.”
With this information one might assume that managers would obviously
understand the importance of praise, and positive feedback. However,
Bob Nelson (1995) states in his article in Canadian Manager that “One
of the most pervasive problems I encountered in working with managers
is getting them to find time to do employee praising and recognition.
Nelson further explains, “Managers are often too busy focusing on what's
urgent—such as dealing with daily crises in their jobs.” This isn't a suf-
ficient reason because simply saying thanks via e-mail isn't time con-
suming (Nelson, 1995) further explains, “The most important form is a
personal thank you for a job well done.” Giving positive feedback is a vi-
tal part of managing. Some of the advantages of positive feedback and
praise include that it provides employees with a positive incentive other
than money to aim for, and it provides a sense of pride in employees.
When these two occur the company will have positive thinking people
working, which leads to high moral, and this is a key factor in the suc-
cess of any company.

In a learning team this is also important. After completing a project it
is important to thank other members of the team. This social reinforce-

ment through appreciation is essential for team success and although
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simple, it remains an often overlooked element for creating a successful
and effective team experience. After receiving a simple message of ap-
preciation and acknowledgment, one may become more motivated to
work harder on the next project. And, this will lead to better quality of
projects, more respect for each other, and a sense of not wanting to dis-
appoint ones teammates. The outcome of the above is a better overall
score in the course.

Teams must establish a clear and compelling direction to be success-
ful. Teams set their goals by what is important to them and the success
of their organization. Teams become successful because members sup-
port one another, and offset team member's weaknesses. Getting people
to work toward a common goal is what teamwork is all about. This is
why proper team structure is so important and having strong organiza-
tional support.

Strategy is one of the main ingredients to a successful team, so when
creating structures to enhance the cohesiveness of the group, rules and
guideline are implemented to assist in the development and success of
the team. Only through structure can a team achieve its objectives, and

there must be no misunderstanding what is expected of the team.

2. Teamwork as an Instructional Strategy : The Devel-

opment of Cooperative Learning

Socio-cultural theory impacted education for decades. Vygotsky, as
early as 1962, concentrated on socio-cultural ramifications and develop-
ment. Vygotsky maintained that socio-cultural interaction developed

cognition for the individuals in peer groups (Dillenbourg et al., 1996).
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Vygotsky's internalization process reinforced that activities, which are
social, developed and supported intellectual expansion (Ormrod & Rice,
2003). Internalization assists children in developing the capacity to view
problems from a multitude of perspectives. Vygotsky's work inspires
educators to develop situations whereby students can perform problem
solving with the help of peers who contribute lesser and greater abilities
to the problem solving tasks (Ormrod & Rice, 2003).

In the 1970s educators began to understand the importance and value
of interaction among the students. Suchman & Lave, in the 1980s,
stressed that the social environment strongly impacted cognition (Dillen-
bourg et al.,, 1996). This focus on social constructs reconstituted the
drive to collaborative learning. Ryan & Patrick (2001) assert that

“Interaction among students is a critical component of student-cen-
tered instructional approaches. When students are encouraged to
interact and exchange ideas with each other during academic tasks
they have opportunities to justify their own position and gain expo-
sure to other possibilities” (p. 441).
Collaboration, particularly at the stage of adolescence, supports higher-
level thinking through development of open-mindedness, reflective be-
havior, and evaluation of options (Ryan & Patrick, 2001).

Some debate surrounds the differentiation between cooperative learn-
ing and collaborative learning. Cooperative learning delivers instruction
while the students share the work in solving a problem. During coopera-
tive assignments, students work on different tasks that support the dis-
covery of a solution to the problem or project. Cooperation occurs as the
students connect the various parts of the assignment that they develop

individually (Dillenbourg et al., 1996).
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Collaborative design engages the students to solve the problem by co-
ordinating their efforts. During collaborative work, the pupils do not
work independently of each other. The workers strive to address the
problem with shared comprehension. In both scenarios, the social aspect
of learning comprises the educational situation (Dillenbourg et al.,
1996).

“It is above all through interacting with others, coordinating his/her
approaches to reality with those of others, that the individual masters
new approaches” (as cited in Dillenbourg et al, 1996, p. 46). Studies iden-
tify that the social-cognitive aspect of instruction develops higher levels
of performance among the students. The interaction among the partici-
pants of the group sheds light on the problem, the thinking process, and
cognition. Acquisition of skill, peer group planning, categorizing tasks,
and memory typically derive from collaboration as purported by Vygot-
sky and other socio-cultural theorists (Dillenbourg et al, 1996).

The involvement of peers in collaborative, student-centered instruc-
tion creates situations that stimulate motivation and strengthen per-
formance. Students model the learning behaviors of the group members
and undergo reinforcement from this emulation (Morrison, Ross, &
Kemp, 2007). Stronger performances and development of skills earn rec-
ognition by the team members. Acquisition of aptitudes occurs vicari-
ously while the group members observe each other. These influences
build high level thinking skills and develop mastery for solving prob-
lems (Morrison, Ross, & Kemp, 2007).

These considerations require that educators develop a constructivist
and cognitive approach that guides the collaborative activities. Teachers

need to face new challenges as they provide assorted learning experi-
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ences that include a variety of opportunities and higher level thinking

challenges (Kane & Harms, n.d.)

21 Benefits of Cooperative Learning

The website for Cooperative Learning (2013) defines cooperative learn-
ing as a “successful teaching strategy in which small teams, each with
students of different levels of ability, use a variety of learning activities
to improve their understanding of a subject”(p. 1). The entire team pro-
motes learning among all members. This helps in “creating an atmos-
phere of achievement. Students work through the assignment until all
group members successfully understand and complete it”(Cooperative
Learning, 2013, p. 1).

Cooperative learning benefits all involved. Teachers assume the role
of a facilitator, which allows them to move around the classroom and in-
teract with small groups while the other groups engage in their work.
The students benefit from the knowledge of their classmates during the
group task as the classmates in the team learn from them. The students
work together to accomplish a common goal or task. Cooperative learn-
ing gives students a sense of importance, which helps to increase self-
worth, self-confidence, and self-motivation. Lloyd, Crowley, Kohler and
Strain state that “students work in small, heterogeneous groups to ac-
complish tasks by modeling correct academic responses, practicing skills
and providing feedback, sharing in reinforcement contingencies, and en-
gaging in social interactions” (Bryant & Bryant, 1998, p. 41).

The five basic principles of cooperative learning illustrate the impor-
tance of this teaching strategy : (a) positive interdependence, (b) person

to person communication, (c) individual and group accountability, (d)
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interpersonal relationships, and (e) debriefing as a group (Cooperative
Learning, 2013). A review of the five basic principles of cooperative
learning substantiates for educators how this process enhances the stu-
dents’ learning, self-confidence, and motivation.

Positive interdependence allows students in the group to be success-
ful. When one student does well, others in the group see the positive
side of working together and model the positive behaviors. This moti-
vates the students in the group to work toward additional successful
events. Positive interdependence requires students in the group to dem-
onstrate strong participation, if this does not occur, the occurrence of
success diminishes. Dr. Kagan states that “positive interdependence oc-
curs when gains of individuals or teams are positively correlated” (Spe-
cial Connections, 2013, p. 1. Students are more apt to give their input
and remain actively involved when each student has an assigned task,
which increases his or her personal accountability.

Person to person communication allows for students to express an-
swers to each other to help solve a problem or task. This connection en-
courages students to teach each other, tie current learning to previous
learning, and check for understanding of the task with their partner. In-
dividual and group accountability assures that all students are learning.
Giving individual tests to the group or having different group members
give a report for the group helps to assure that the students actively
participate with their group. Because the teacher acts as a facilitator, he
or she can monitor each student’s participation. The group assigns each
member a role and his or her personal accountability increases and
helps students to gain confidence. When team members check one an-

other's work, the behavior raises accountability. One of the most impor-
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tant parts of person to person communication results when students
teach each other. Children enjoy showing someone else what they know —
collaboration allows for this process to take place.

Many students do not know how to have interpersonal relationships
without constant conflict, lack of trust, and poor communication skills

(Cooperative Learning, 2013). When working cooperatively, interper-
sonal relationships help to develop student’s social skills. Problem solv-
ing, trust, communication, resolving conflicts, making decisions, and
learning about leadership are the additional benefits of working with
others.

Debriefing as a group is probably one of the most important parts of
learning to work cooperatively with others. The opportunity to(a)discuss
what went right, (b) analyze what the team could change for the next
collaboration, or (c) determine how the team could improve their commu-
nication with each other must exist. Using cooperative learning and
group discussions after a project will help the students to develop the
ability to use prior knowledge and apply it to the current situation. Ac-
cording to Kagan (2008), using cooperative learning “no student can
hide, no student can fall between the cracks. Every student is an active
participant in the learning process. Structures optimize active engage-
ment. When structures are in place, we can truly say, no child is left be-

hind” (p. N: 14).

2.2 Ideas for Applying Cooperative Learning
Jacobs and Hall (1994) state “Cooperative learning is more than just
putting students into groups and giving them something to do. Coopera-

tive learning principles and techniques are tools that teachers use to en-
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courage mutual helpfulness and the active participation of all group
members” (p 2). These principles and techniques are found in a variety
of learning activities that can be implemented into various classroom
lessons. Many structured activities created by Dr. Spencer Kagan in-
clude these techniques. Dr. Kagan's Think-Pair-Share, Numbered Heads
Together, Three Minute Review, and Team-Pair-Solo exhibit the tech-
niques (Kennesaw State University, 2012).

The Think-Pair-Share activity asks students independently to answer
a question that the teacher presents. The students take a partner and
compare answers and ideas. In the sharing portion of this activity, the
paired students present their answers and ideas to the class.

In the Numbered Heads Together activity, the instructor groups stu-
dents into teams of four people. The instructor gives each member in
the team a number. The teacher then asks several questions and the
students work cooperatively to answer the questions. The teacher
stresses that each student must discuss the questions and answers thor-
oughly enough that each member could respond to any given question.
The teacher then calls a number and asks the child with that number to
respond to the question for their group. While the teacher asks ques-
tions, he assures that each member gains an opportunity to answer one
of the questions.

The Three Minute Review activity allows the students to work to-
gether to review their recent acquisition of knowledge and information.
During a lesson, the teacher stops at a given point and asks teams to
review what they have just learned, ask questions to each other and
write questions to ask the teacher. At the end of the three minutes,

teams may ask these questions for clarification from the teacher.
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The Team-Pair-Solo activity helps students accomplish problems that
they may seem impossible when they work alone. Students work as a
team first, to answer a problem posed by the teacher. Then they work
on similar problems paired with one other student, and finally they an-
swer a third problem individually. This activity motivates students to go
above and beyond their ability by allowing them to first work with a
group then with a partner and finally on their own (Kennesaw State
University, 2012).

Each of these cooperative learning activities implements easily into
different classroom settings, incorporating inclusion, self-contained and
gifted and talented classrooms. When using cooperative learning activi-
ties, grouping is important. Two forms of grouping are heterogeneous
and homogeneous groups. Homogeneous groups are teams of students
who possess similar learning abilities and styles. An example of homoge-
neous grouping is Guided Reading Groups. Heterogeneous grouping
forms teams of students separated by different learning abilities and
styles. The most common form of heterogeneous grouping includes one
student from the higher level, two students from the middle level, and
one student from the lower level. An advantage of heterogeneous group-
ing exists in the ability to include a mixture of ethnicity and gender
within the groups. The benefit of heterogeneous grouping is “opportuni-
ties for peer tutoring and support as well as improving cross-race and

cross-sex relations and integration” (Dotson, 2007, 1 10).

2.3 Obstacles to Cooperative Learning
Cooperative learning builds on socio-cultural learning theories. Educa-

tors need a foundation of knowledge in the basics of learning theories in
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order to implement cooperative learning in the classroom properly.
Moreover, educators must understand that differences exist between the
individual learning styles of students. Differences in learning styles ex-
plain varied results of student testing. Students excel when subject con-
tent and the instructor conform to their individual learning style (Cari-
das & Hammer, 2006). Learning must also consider the individual learn-
ing styles of the students.

Course curriculum that caters to students through a cooperative
learning atmosphere may not provide the best learning environment for
every student. Instructors should not consider cooperative learning an
absolute necessity, but rather as a possible teaching and learning strat-
egy. Students exist as complicated individuals with a variety of difficul-
ties that affect learning, performance, and cognition. The instructor per-
severes in assessing each difficulty that pertains to the students

(Carey, 2006). Student behavior often conforms to environment ; there-
fore, student attitude and individual disposition might be subject to
what is being instructed, who is instructing, and the environment of the
classroom.

Cooperative learning challenges traditional teaching paradigms by
empowering students. Educators must adapt and change individual in-
struction paradigms in order to conform to cooperative learning’s role
specifications. For cooperative learning to be effective, instructors need
to build and maintain student ambition and interest. Students need to
have an understanding of performance expectations as the teacher de-
scribes in detailed tasks.

Cooperative learning advantages and challenges parallel each other.

Obvious advantages of cooperative learning include an atmosphere of se-
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curity and strength for the class as the instructor encourages the stu-
dents to own their education (Morrison, Ross, & Kemp, 2007). Diversity
that exists in a cooperative learning environment provides dimension to
understanding and processing information. Cooperative learning also
provides new perspective on information being studied as students col-
laborate to learn and assimilate new concepts. An instructor may ne-
glect this perspective in a teacher-centered environment. Collaborative
learning promotes accessibility of knowledge, easy acquisition of knowl-
edge, and retention. Education becomes more enjoyable as students are
more involved in the learning process of cooperative learning.

The advantages of cooperative learning may be debatable in the case
of certain students who perform better as individual learners. As in
sports, a team is only as strong as its weakest member—meaning that
cooperative learning might limit class potential based upon the individ-
ual strength of the students who compose the class. Likewise, different
dispositions and personalities compose students, as individuals. Some
students work as team-players whereas others tend to work better indi-
vidually. Individuals who are charismatic tend to take the lead and
those students who are less outspoken remain less motivated and
achieve less success.

Cultural and regional variations also affect cooperative learning.
Some societies foster competitive individualism over unity. Group con-
formity and cooperation are socially endorsed in some cultures perhaps
adding to the effectiveness of a cooperative learning environment. Edu-
cators must ask themselves if cooperation goal structures produce
greater achievement than either competitive or individualistic struc-

tures. Students who perform better academically through individual
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learning may find incentive stifled by the group instead of encouraged.
Cooperative learning methods may use cooperative incentive structures
that also promote individual learning. As an example, instructors may
reward a class or group based upon the composite performance of the
group.

Individuals make decisions faster ; therefore, students working alone
are able to move faster than a group. This mobility might be difficult for
some students to surrender. Preserving any cooperative environment de-
pends on compromise. Individual competition encourages and motivates
some students and these students may find the collective goal in a coop-
erative learning environment limiting. Having vision and an under-
standing of goals and working collectively toward a goal are important
in professional environments whether business or academic (Mulrooney
& Snow, 2002). Students must possess an understanding of their educa-
tional goal, individually or collectively, to have a passion for their study.

Moreover, a question concerning the fairness of grading a cooperative
learning environment raises a potential issue. Students being graded as
a group instead of individually may lead to concerns. Grading of coop-
erative learning projects need to be fair to the individual student. Meas-
ures that confirm equal participation need to be properly established
and the facilitator must monitor the participation carefully. Facilitators
cannot predict the moral character of the students. Students who are
honest and endeavor to the best of their ability may be unfairly graded
due to the lack of cooperation or the dishonesty of the student’'s group.
Discernment and proper measure of individual student performance
within cooperative learning groups are imperative for preserving a fair

learning environment.
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Nevertheless, cooperative learning environment maintains a social
element that enables students to confirm ideas and concepts while
learning from each other. Students are able to learn social skills as well
as conflict management and how to make acceptable compromise. Im-
proved study habits may also be socially reinforced in the cooperative
learning environment.

Students with learning disabilities have a disadvantage when coop-
erative learning takes place —the student is unable to function as well
as the other students within the inclusive classroom. Bryant & Bryant

(1998) suggest that the teacher implement materials that will enhance
these special education students’ learning opportunities. “Assistive tech-
nology device (e.g., pencil grip, etc.) is defined as ‘any item, piece of
equipment ... that is used to increase, maintain, or improve functional
capabilities of individuals with disabilities” (Bryant & Bryant, 1998, p.
42).

During cooperative learning, each student must take responsibility for
his or her own learning and “not rely solely on their peers for solving
problems and completing tasks” (Bryant & Bryant, 1998, p. 44). The
authors introduce a lesson plan template to allow the teacher to imple-
ment technology into his or her classroom cooperative learning environ-
ments (p. 45). Bryant & Bryant (1998) also incorporate ideas to allow
the teacher to view sample adaptations for learning disability children
and children who are below grade level (p. 48). Many of these differen-

tiated methods are effective teaching practices within themselves.
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3. Conclusion

This author avidly supports collaborative learning for the reason that
its intrinsic value extends beyond the classroom. This author sincerely
feels that students benefit through cooperative learning and that this
model of instruction is appropriate for classrooms of any age group or
academic institute. Teamwork also continues to be an essential compo-
nent of business environment. Teamwork experienced in an academic
setting serves to introduce students to teamwork in future business and
employment environments. Teamwork and collaboration have benefits
that have the potential of improving both academic and business envi-

ronments.

References :

Blank, W.(1995). Leadership Skills for Managers, p. 44. American Management Asso-
ciation, Watertown, MA. URL: http://www.american management_association
info.

Bryant, D. P. & Bryant, B. R.(1998). Using assistive technology adaptations to include
students with learning disabilities in cooperative learning activities. Journal of
learning disabilities, 31(1), 41 —54. Retrieved September 25, 2008, from University
of Phoenix Online Library Database EBSCOhost.

Carey, G.(2006). Race—Social, Biological, or Lemonade? American Psychologist Vol-
ume 61 Issue 2, (pp. 176). EJ 733637. Retrieved June 17, 2012 from EBSCOhost
Database.

Caridas, E. & Hammer, M. (2006). How to Improve a School that is Already High Per-
forming : Innovation in the Field of Education. 5 pp. Retrieved June 19, 2009 from
EBSCOhost Database.

Caruthers, F.(2003). Nothing but the truth. Australian financial review, p. 78 Retrieved
January 18, 2007 form EBSCOhost /ERIC Research Database.

Cooperative Learning.(2013). Cooperative learning. Retrieved September 22, 2013, from



Teamwork in Business and Academic Environments 115

http : //ed tech.kennesaw.edu/intech/cooperativelearning.htm.

DeCenzo, D. A., & Silhanek, B.(2002). Human Relations. Personal and Professional
Development. (2nd Edition). New Jersey : Prentice Hall.

Denegri, V. P.(2015). NTeQ Science Lesson retrieved September 30, 2016 from teachers
.net website at http : /teachers.net/lessons/posts/ 2008.html.

Dillenbourg, P., Baker, M., Blaye, A., & O'Malley, C.(1996). The evolution of research
on collaborative learning. In E. Spada & P. Reiman (Eds.) Learning in Humans
and Machine : Toward an interdisciplinary learning science.(pp. 189 —211). Ox-
ford : Elsevier. Retrieved September 20, 2012, from http : //tecfa. unige.ch/tecfa/
publicat/dil-papers-2/Dil.7.1.10.pdf.

Dotson, J. M.(2001, Winter). Cooperative learning structures can increase student
achievement. Kagan Online Magazine. Retrieved September 24, 2013, from http : //
www.kaganonline.com/ KaganClub/Free Articles/IncreaseAchievement.html.

Goldstein, I. L.,(1993). Training in Organization, p. 136. Brooks/Cole Publishing Com-
pany, Pacific Grove, California.

Jacobs, G. & Hall, S.(1994). Implementing cooperative learning. English Teaching Fo-
rum. Retrieved September 24, 2009, from ERIC database.

Kagan, L. & Kagan, S.(2008). Structures for cooperative learning & active engagement.
Kagan Publishing & Professional Development.

Kane, J. Marie (2002). CEO's Speak on Leadership : Vision and Passion. The CEO Re-
fresher, Refresher Publications, Inc. URL: http : //www. Refresher.com/! mjkvision.
html.

Kane, K. 0. & Harms, J.(n.d.) A guide to collaboration in the classroom. Retrieved
September 18, 2009 from University of Hawaii URL: http : //www.cte. hawaii.edu/
publications/ Collab_web.pdf.

Kennesaw State University.(2012). Cooperative learning. Retrieved September 24, 2012,
from http : //ed tech.kennesaw.edu/intech/cooperativelearning.htm#activities.

Morrison, G.A., Ross, S.M. & Kemp, J.E.(2007). Designing effective instruction (5th
ed.). Hoboken, NJ : John Wiley & Sons, Inc. Retrieved July 15, 2012, from Univer-
sity of Phoenix, rEsource, CUR524 — Instructional Design rEsource.

Mulrooney, C, & Snow, J.(2002). Effective top teams: Five strategies for success.
Healthcare Executive. Volume 17, Issue 2 (pp. 22). Retrieved September 24, 2009

from ProQuest.



116 KEIEI TO KEIZAIL

Nelson, Amanda (2005, June). Mismanagement 101 ; Even good companies have a few
bad bosses ; Bad Managers. Courpus Christi Caller-Times p. D.6.

Nelson, Bob (1995 winter) Rewarding employees. Canadian Manager ; 20, 4, 21-23.

Orgovan, J.(2000). Mad minute relay. Retrieved September 26, 2013, from http://
eduref.org/Virtual /Lessons/Mathematics/Arithmetic/ATH0047.html.

Ormrod, J. E. & Rice, F. P.(2003). Lifespan Development and Learning. Custom Elec-
tronic Text for University of Phoenix, le. Retrieved December 2, 2009 from https : //

ecampus.phoenix.edu/content/eBookLibrary/content/eReader.h.




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


